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ABSTRACTS 
 
Enabling identity: The challenge of presenting the silenced voices of repressed groups in philosophic communities 
of inquiry 
Arie Kizel 
 
This workshop seeks to contribute to the challenge of presenting the silenced voices of excluded groups in 
society by means of a philosophic community of inquiry composed primarily of children and young adults. It 
proposes a theoretical model named ‘enabling identity’ that presents the stages whereby, under the guiding role 
played by the community of philosophic inquiry, the hegemonic meta-narrative of the mainstream society makes 
room for the identity of members of marginalised groups. The model is based on the recognition of diverse 
narratives within a web of communal narratives that does not favour the meta-narrative. It reports on the 
experiences of moderators and students from weak and excluded sectors of society in two countries whose 
participation in communities of philosophical inquiry gave them not only a “voice” but also a presence and 
identity. 
 
What the psychology of learning and professional didactics bring to the understanding of philosophical practices 
with children 
Marie-Paule Vannier 
 
Our contribution will give an account of the issues and conditions of a philosophical learning from the primary 
school from a double point of view of psychologist and didactician. To this end, we will specify the theoretical 
and methodological anchorages that form the basis of our position as a researcher in the sciences of education. 
For this purpose, we will refer to the contributions of Vygotski, Bruner and Rogoff through the concepts of 
mediation, scaffolfing and transfer of responsibility, articulated to a theory of activity that focuses on the 
conceptualizations underlying the action of the subjects in situation (Vergnaud). Our topic, also included in the 
field of the didactics of philosophy (Tozzi), will be illustrated by some work carried out in professional didactics 
(Pastré), the purpose of which is to describe and understand the professional skills developed by a ''Discussion 
for democratic and philosophical purposes'' (DPPP) in different learning contexts. 
 
Finally, we will talk about adolescents with cognitive disabilities who were asked what they thought about their 
"philosophical experience" in college. 



“‘It depends a good deal on where you want to get to’. – said the cat”1: A proposal on how to inspire 
philosophizing 
Carlos Francisco de Sousa Reis 

 
Starting with a reflection on the dynamics of philosophy’s motivations, a discussion follows, (instead of ''it 
follows a discussion'') about its core commitment to critical thinking and the creation of concepts.  
Subsequently, we characterize philosophical education as (omit ''being'') a journey that entails a kind of 
conversion, which allows us to present “philosophy as a way of life” and an act of “parrhesia”. 
 
After discussing the dominant educational paradigms for teaching philosophy, we advocate a perspective 
internally related to the very nature of the philosophical activity, which, in our view, should be a process able to 
promote a set of skills that can only be brought forth in the context of learning to philosophize. A didactic for 
philosophy –which ought to be a philosophical didactic– has to assume that the learning objectives and the 
correlative processes to achieve them are congruent with the essentially operative nature of philosophy itself, 
i.e., they result from its own intrinsic dynamics and lead to it. 
 
Our didactical approach relies on the selection of a set of philosophical “problematics”. A “problematic” being a 
philosophical theme that has raised a complex net of alternative perspectives, which one could sustain by a 
constellation of arguments. In order to address a “problematic” the learner must start philosophizing on his/her 
own. Taking “problematics” as a starting point for activating learning is to assume a number of tasks that can be 
carried out, while contents play an instrumental role requested to match the process. Therefore,  ''once it is 
decided that the problematics should contain an intrinsic motivation, the order of approach mediated by a set of 
tasks to be accomplished should request a triple process of integration: into logical and conceptual structures, 
into philosophical problems, and into disciplines, which structure the requested contents functionally assimilated 
by the individual learner. 
 
Alongside with the above mentioned didactical approach, we seek to further develop the framework of 
congruent teaching strategies and the appropriate methods of evaluation. Particularly, the pedagogical 
interlocutory process should be clarified and aligned with a personal intimate relationship allowing a participated 
creation of meaning. This gives us an opportunity to discuss why and how education must be grounded in 
personhood. 
 
Reflective Cosmopolitanism and the Concept of the Community of Inquiry 
Daniela G. Camhy 
 
Throughout the world there is a demand and need of deploying new educational strategies to cope with the 
challenges raised by contemporary scenarios of increasing mobility and to equip children as well as adults with 
useful tools and dialogical reflective competences. The improvement of democratic societies needs developing 
learner´s abilities for taking actions as democratic citizens. That means promoting an awareness of the 
importance of cultural and linguistic diversity, as well as the construction of new frames of thinking. 
 
The first part of the workshop illustrates the significance of reflective cosmopolitanism (based on the notion of 
“critical cosmopolitanism” put forward by Gerard Delanty 2006,2009 and David Hanson´s “educational 
cosmopolitanism”, 2011) - understanding cosmopolitanism as engagement, as an educational ideal, as an 
orientation and vision - as a way of negotiating the world, expressed as hermeneutic attentiveness to the Other. 
It emphasizes human diversity as a richness all of us should value, respecting different styles, forms of life or 
approaches to what it means to be human - this includes dialogue between cultures, empathic understanding of 
the Other and recognition of a human condition shared across cultures. 
 
The second part of the workshop focuses on the idea of community of philosophical inquiry – (Matthew Lipman 
2003), where cosmopolitan understanding seeks to be developed and in the final part we want to present the 
new curriculum that is part of the EU-project PEACE “Philosophical Enquiry Advancing Cosmopolitan 
Engagement“ based on the educational approach of Philosophy for Children, that creates the conditions through 
which students can develop cosmopolitan sensibilities by fostering intercultural dialogue. 
 

                                                           
1 Lewis Caroll, Alice in Wonderland, chpt. 6 



Ιn the footsteps of concept with literary & philosophical motivations and ways 
Elena K. Theodoropoulou & Μania Monioudi 
 
Ιn relation to the teaching of literary texts in Primary Education, the programs of studies emphasize the 
possibility of developing discussions on the basis of selected concepts apparently contained in the texts. 
However, in the context of a didactic process of "understanding" the literary text in the classroom or in a free 
discussion about it, it is possible that the concepts, either indirectly or directly, can be instrumentalized quickly 
despite being or, precisely because they are approached as essentially self-evident or largely already understood 
from the outset. 
 
On the other hand, the fact that the students are encouraged to manage the concepts in order to make 
judgments, to proceed to characterizations, to cultivate moral attitudes, to become flyently sensitive to actual 
problems, to enhance the sense of the importance of their own presence and their own self while, in the same 
time, language becomes a mechanism of expressing and delivering high meaning, it creates a contradictory field, 
since if the concepts act as some ready-made materials, they become deactivated, themselves as well as the 
goals which they have been entrusted to manage. 
 
In a comparative - between a literary and philosophical approach - monitoring of instructional paths, attempts 
will be made to highlight those points where a philosophical discussion would allow one to test the distinction (if 
there is one) between the two approaches, on the other hand to reveal if and how the latter activates the 
concepts by enhancing the debate and its derivatives. 
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